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Section 1: Turnaround Approach

1.Provide an overview of the organizationOs philosophy towa  rds operating

schools and describe how this approach is applicable to whole school
turnaround. Include a brief description of the evidence-b ased practices and key
components of the organizationOs turnaround approach (i.e. priorities,

expectations, etc). !

The mission of the Great Oaks (GO) Foundation is to launch and support afietwork of
charter schools that prepare students for college success through high-doSage tutoring.
By design, our schools contribute to the vitality of the urban neighborh6ods where they
are located by attracting and creating social, human and investmept capital. The
academic model of our schools was inspired by the Match Charter $chool of Boston,
which has had an extraordinary track record of success using high-dosage tutoring over
the last decade and a half to prepare its graduates for success,infcollege.

What sets the GO turnaround approach apart is our high‘dosage tutoring model. The
GO Tutor Corps, a highly selective group of recent eollege graduates, delivers two
periods of individual instruction to every studgnthfour days a week. High-dosage
tutoring is one of the key practices in chartefyschools found to raise academic
achievement.! At each GO school we havefesfablished a 1 to 5 tutor-to-student ratio
that is made possible in part by the supp@st that the GO Foundation receives from the
federal AmeriCorps program. We provide each one of our tutors with a modest stipend,
housing and health-care coverage. It48§, this element of our program that would be the
most powerful and immediate driyer<of student success at Jay Cooke School (Cooke) in
addition to quality instruction and“elear school priorities during the 2016-17 school year.

We have successfully implemented this model and seen strong academic growth in
schools serving a simil@rpopulation to that of Cooke including:
¥ Great Oaks Lhartér School - Newark: 83% of students are Black and 17% are
Latino. 80% are eligible for free and reduced-price lunch. 12% of the population
has an IER!
¥ Great Oaks Charter School - New York City: 29% of students are Black, 40%
aré Latino, 29% are Asian and 2% are White. 85% are eligible for free and
reduced-price lunch. 35% of the population has an IEP.
¥ Great Oaks Charter School - Bridgeport: 56% of students are Black, 13% are
Latino, 29% are Multi-racial and 2% are White. 85% are eligible for free and
reduced-price lunch. 11% of the population has an IEP.
¥ Great Oaks Charter School - Wilmington: Great Oaks - Wilmington is currently
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enrolling its first class of 6™ graders. Based on preliminary data, 76% of students
are Black, 15% are Latino, 6% are Multi-racial and 3% are White. 85% are
eligible for free and reduced-price lunch. 18% of the population has an IEP.

2.Describe the organizationOs staffing structure, including k ey administrative
roles, key programmatic positions, and average staffing (student to teacher and
administration) ratios in existing schools. !

An organizational chart for the Great Oaks Foundation, which would serv4 the

charter management organization, is below: Q
President
[ | [ I [
Chief Financial ~ Chief Academic bl Director of
Officer Officer = External /

i

~ Development
Associate

Finance Associate Talent.‘ﬁsociate

—— Design Associate

The GO FoundationOs Ieadersb@presents a wealth of knovddge of charter school
management, academic leaders and financial management. Key members of the

leadership team who will We the turnaround include:

Michael Thomas Duﬁ@esident: As President, Mr. Duffy spearheaded the initiative
to launch and esta@t e Great Oaks Foundation. He previously served as Director of
the Charter Sch?l ffice for the New York City Department of Education, working
under the le hip of Chancellor Joel Klein for three years. Prior to that, he served as
the Exec frector of City on a Hill Charter Public School. Mr. Duffy was the
foundiné;)ard Chair of the MATCH Charter High school in Boston, which has been
consiste named as one of the top public high schools in the country by US News &

eport and Newsweek magazines, among others. Mr. Duffy has a Master in
Public Policy degree from the JFK School of Government at Harvard University where
he wrote his thesis on business support for child day care. He currently serves as an
adjunct professor at NYUOs Wagner Graduate School of Public Servicewhere he
teaches courses on Strategic Management and Service Delivery. Mr. Duffy graduated
Phi Beta Kappa from Trinity College in Connecticut with a degree in Economics. As a
kid, Mr. Duffy lived just outside of Philadelphia in King of Prussia and attended the St.
Augustine parochial school in Bridgeport. Mr. Duffy will spend approximately 20% of his



time focused on this school over the course of the next year.

Rashaun Reid, Chief Academic Officer: Mr. Reid is responsible for the academic
support of curriculum, instruction, and assessment within Great OaksOschools. In
partnership with each schoolOs Executive Director, he supports each schol in
implementing best instructional practices, identifying research based curriculum, and
monitoring academic progress. Prior to joining the GO Foundation, Mr. Reid served as
both a turnaround Assistant Principal and Principal in two of PhiladelphiaOs most
challenging renaissance schools. As Principal, Mr. Reid effectively turned areund the
academic and culture performance of a Philadelphia middle school and €arned his
school the designation of OmodelO status as a result of drastidgl decreaSing violence
and suspensions. Prior to working as a school leader, Mr. Reid Served as an
elementary school teacher in Philadelphia. Mr. Reid is a graduate ol Temple University,
holding a Bachelors Degree in Elementary and Early Childhood Education as well as a
Masters Degree in Educational Leadership. Mr. Reid lives in Philadelphia, where he
owns a home. Mr. Reid will spend approximately 30% of his4imeffocused on this school
until an Executive Director is hired.

Rick landoli, Chief Financial Officer: As CFO, Mt landoli is responsible for creating
and managing school budgets in conjunction with\each school® Executive Director,
ensuring the careful management and stewardship of all monies, providing regular
reports on the financial health of each schoolfofithe board, acting as point person for all
auditing, banking, and lending relationshigs, and establishing prudent resource controls
and fiscal policies for each school. Mg#landoli has held finance leadership positions at
numerous organizations including Edison Learning where he served as Controller-
District Partnerships. Just prior tg/joming Great Oaks, Mr. landoli was Theology Chair of
St. Dominic H.S. Mr. landoli is "@as€ertified Public Accountant. Mr. landoli will spend
approximately 25% of his time focused on this school.

Michael McGregor, Figanée & Facilities Director: Mr. McGregor is leading the work
related to the integsection of Great OaksO school and tutor dcilities, financing and
community development. Prior to coming to Great Oaks, he worked as a teacher and
administrator at tie Match Charter Public High School in Boston. He joined Match as a
member ofgthé)schoolOs residential tutoring fellowship beforebecoming the assistant
director of thesprogram, a member of the schoolOs leadership teamand, most enjoyably,
a World®History teacher. Mr. McGregor earned his Bachelors degree from the University
of Pennsylvania, during which time he volunteered in the Philadelphia public schools as
a tuter; Mr. McGregor is currently completing an MBA at Columbia University. Mr.
McGregor will spend approximately 40% of his time focused on this school.

Our approach to turnaround school operation mobilizes the components of our model
that align with Practices that Hold Promise from the U.S. Department of EducationOs



research on turning around chronically underperforming schools.? To ensure we can
accomplish this task at Cooke, we will install new leadership that is experienced in best
practices and committed to implementing a strong school vision. WeOve observed the
direct connection between strong leadership and school culture most recently in our
Wilmington, DE school, which opened with tremendous success in fall 2015, as well as
our New York City and Bridgeport campuses, which continue to grow. To improve
academics in underperforming schools, the Department of Education also recommends
maintaining a focus on improving instruction by tailoring opportunities for development
to school and teacher needs. Our schools have seen the most growth ingéteacher
development and school culture through creation of upper and lower sehools that
provide students and teachers with true elementary, middle, and “high school
experiences. We will create a focus on instruction by dividing leadership résponsibilities
and structure the Cooke school to function as one school that maintaing,ene vision with
upper and lower elementary /middle school leadership teams.

Below is the proposed Turnaround Year 1 organizational chattkfopthe school.

Executive Director

e —
Principal
!
. : Directors 5 5 2
Director, Director, School ; e Director, Special Directors, Tutor
Operations Culture (}:;ﬁ:;: ?2;1 Education Corps (1)
Office l}llea)nagers Assistant Deans of |

Students (2) Teachers Social Worker Tutors

Our schools have seen sticcess with upper and lower schools that provide students with
a true elementary, middle, or high school experiences. Our school will function with one
vision and be_staffed with a team of 20 teachers that are divided between a lower and
upper schqOl. The current enroliment pattern identifies 2-3 cohorts per grade. Our
instructiofial“odel has a blocked tutorial model during which all 39 tutors are available
to tutor'students within a grade band using researched-based instructional materials. As
a result,of this structure, all students K-8 within a grade band receive tutoring that is
personalized to their need twice a day in a group of no more than 4 students.

Describe the instructional methods, curricular tools, an d academic supports that

L e

% Source: From Turning Around Chronically Low-Performing Schools: A Practice Guide, by R. Herman, P.
Dawson, T. Dee, J. Greene, R. Maynard, S. Redding, and M. Darwin, 2008, Washington, DC: National
Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S.
Department of Education.



will promote swift and dramatic academic growth. Note any esse ntial
instructional elements and list key strategies that will dr ive instructions . !

Results and research from the Match Corps Program confirms the positive impact of
high dosage tutoring®. Our turnaround approach uses this component of our school
model to reinforce the U.S. Department of EducationOs recommendatin to build a
committed staff. Our instructional approach will prioritize preparing all students for grade
level reading instruction by the fourth grade and use pair the efforts of teachegs with
tutors to drive academic achievement with the goal of equipping our studentsdwith the
skills that are needed to succeed enter competitive high schools and graduate college.
To promote swift academic gains and stabilize learning we will implementthé following
components into the academic program at Cooke:

¥ A standard approach to teaching that drives teacher skill development and
prioritizes student outcomes in the classroom: We have seen the most
growth in teacher skill through the partnership we have,developed with The New
Teacher Project (TNTP) in our current schools. Qugpartnership has established
a standard rubric for teaching that prioritizes, key” Strategies needed for high
impact instruction. This partnership has been,very successful at allowing school
leaders to provide teachers with weekly deedback that captures their teaching
skills, identifies student outcomes that are the result of their teaching actions, and
highlights one clear next step to help “increase the effectiveness of delivery.
Through at least weekly observati@ns, feedback sessions and lesson planning,
school leaders within our netwofrklare able to target professional development to
meet the needs of school-widé, instructional trends. We believe that using a
consistent instructional apgroach for historically underperforming students rapidly
increases their orientationsto instruction and allows them to navigate their
academic experienceyin a predictable way. We have begun exploring partnership
opportunities with,TNTP"In Philadelphia to implement a similar model at Cooke.

¥ Dalily, i ndividualizeéd, research -based literacy instruction in Grades K-6: We
believe that improvement in reading requires the implementation of a unified,
research-b@sed approach to literacy instruction that will provide students with
oppoftunities to experience individualized reading instruction every day. The
infision” of the Great Oaks Tutor Corps allows our schools to provide students
with. frequent opportunities for targeted reading instruction and will allow our staff
to- boost the academic reading performance of students at Cooke. Recognizing
that our average student enters our schools with reading skills at the 3" grade
level, we value the importance of intensive, research-based literacy instruction
and have noted significant academic growth at our schools using the Fountas
and Pinnell Leveled Literacy Intervention (LLI) system to provide systematic
reading instruction. Daily LLI instruction will be one of three reading experiences
L T
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students participation in each school day.

¥ Three tiers of reading instruction each school day: Research in What At-Risk
Readers Need confirm that a three-tiered model has become the most common
form in RTI initiatives, an initiative directly aimed at closing the gap in reading.
The first tier is the classroom reading lessons that the student receives. The
second tier is additional expert reading instruction typically offered daily in a
small group. The third and final tier provides one-on-one daily tutorials.
Participating in high-quality reading lessons in each of the three tiers astheeded
should dramatically reduce the numbers of students experiencing difficulties in
learning to read*. The infusion of the Great Oaks Tutor Corps allowSW#ur schools
to provide students with three periods of targeted reading ingtruction and will
allow our staff to boost the academic reading performance ofsstudents at Cooke.
The academic performance of students indicates similaritie§, with students at our
current schools in which our average 6™ grade student entefs our schools with
reading skills at the 3™ grade level.

¥ Block 1: Daily whole group reading instruction in Grades K-6: Our academic
program also recognizes the importance of whele group reading instruction as a
key component to reading development. All 'students will participate in a whole
group reading course to develop ability t@communicate, ask questions, and
share ideas about texts. A grade break down is below:
o! K-2 b Daily Read Aloud usirgyhigh interest big books and stories
o! 3-8 BDNovel based literatute insStruction

¥ Block 2: Targeted Small Group Instruction: To provide students with frequent
exposure to intensive, reseafrch-based literacy instruction, we use the Fountas
and Pinnell LeveledgLiteracy Intervention system. We have noted significant
academic growthzat our schools using the Fountas and Pinnell Leveled Literacy
Intervention (LI)”System to provide systematic reading instruction. Daily LLI
instruction will be©ne of three reading experiences students participation in each
school day. This will occur during tutorial.

¥ BlockK 3 YExplicit Vocabulary Instruction in Grades K-8: The shift to reading to
leatn*requires explicit instruction on the challenging words students will
eneounter in difficult texts. All students will have daily instruction in language and
vecabulary.

¥ Increased Math Exposure in Grades K -8: All students will receive targeted
math instruction in a small group setting that is personalized to their needs. We
currently use the Northwest Evaluation AssociationOs Measures of Acadmic
Progress (NWEA Map) to establish baseline data about student performance. By
L T

USRI -0 HIFILI20$! " IS6&I()HH, L AHHTI0+&L, I3#405!6( 68!$%&'12' H5-614+&*+1-1 ++% |
I"H$%& () *(+,,"-./0- |



arming our Tutor Corps with this information and training them on effective small
group instruction, our students saw 1.2 yearsO growth in Math.tlis our plan to
implement this approach at Cooke to ensure students make dramatic academic
gains during the school year.

¥ Daily Writing Instruction in Grades K-8: All students will receive daily
instruction in writing to ensure they are prepared to demonstrate the
communication skills required by difficult constructed responses and .across
genres.

¥ Social Emotional Learning K-8 (SEL): Decision and choice makingiare learned
skills that are best honed by the knowledge students gain from adults. Research
on teaching SEL skills confirm that 9/#--743$,.:1#;<!=;<=>=< #4%#%&=;41?, $@'A,$!
2,B&#%#<0/=%!#;<!19CD!=;5B$.%B=,;E!F.5B!#5!G,.!/=4&Bk.--| BOBI&/#--143$,.:!
,AI5B.<0;B5!?&,!#--1;00<!B,!:$#%B=%0!-,;4!<=>=5=;HI5 B, .|/=4&B!:.--!B,40B&0$!
#15/#--14%,.:1B,1S0B0#%& 1 #:<! :$#%B=%0! 50BB=;4! $0&58B 564 #-5 5. Our Tutor
Corps will expose students to a cadre of young prefesstonals who have learned
the skills that are needed to succeed in college and can serve as models and
coaches for self managements through thetelationships they will make with
students.

¥ Communication of data through ¢ yelical program evaluation and p rogress

monitoring:  Our approach recognizes the importance of data driven instruction
as a critical component of f@stefing a community of high achievement.
Recommendations by the U.S."Department of Education reinforce the importance
of using data to drive instfuction and holding teachers accountable for student
outcomes. In order to capturé and share student data our schools use some of
the most widely recognized assessments in K-12 education including:

o! STAR assessmenit in Reading and Math

o! 4sight BeheAmark Assessment

o! Fountas and Pinnell Reading Assessment

o! Northwest Evaluation Association MAP

Our yisign,is to implement the Fountas and Pinnell (K-8), 4sight (3-8) and the
Nerthwest Evaluation Association MAP (K-8) to ensure teachers and tutors,
paients, and stakeholders are constantly armed with actionable informative
student data. Using this data, our instructional team will strategically schedule
students in need of remediation for intense instruction using research-based
curriculum in a small group setting. Accessing and using this data to drive
instruction will be a critical step for the new leadership team of Cooke to support
student achievement.
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¥ Student Benchmarking System 1-8: Our current schools plan instruction
towards a targeted scope and sequence provided by an external provider that is
aligned to the Common Core standards. We currently administer standards-
aligned interim assessments quarterly to assess student progress toward
meeting Common Core standards. Our schools will all utilize an internal
benchmark developed specially for our network of schools for the 2016-17 school
year that is aligned to the Common Core and used to drive teaching within our
buildings towards specific academic goals. We support the use of data through
three hours of weekly professional development on with early dismissaldege day
per week. Every six weeks, we will facilitate Data Days during whieh school
leaders and staff devote a full day of professional development to réviewing data
and identifying action steps for re-teaching content to individual“students. Our
instructors have access to a bank of high quality lesson “plans, curricular
resources and assessments from the Achievement Netwgrk and Mastery
Connect an online platform for teachers and school leaders.

3.Describe the structures and programs that the organizatien will establish and
implement in order to ensure that the schoolOs climate is safe, welcoming, and
will promote student learning. !

We believe that academics and school culture must be approached with a sense of
urgency. The GO Foundation creates a (Owarm-strictO school culture # blends
discipline and love. We recognize the impertance of school experiences at the varying
grade levels and are strategic in devel®ping buildings for different student age groups.
At our school in Newark, weOve seefiifremendous success in dividing ar middle and
high school buildings and are planning for similar success during the 2017-18 school
year when our students will entefthigh school in New York and Bridgeport.

To promote a climate that is safe and will promote student learning we are prepared to
implement one community of lower and upper schools. The design of our model
reinforces this impg@rtan€e, as does the experience of the GO Foundation team. GO
schools fairly and consistently enforce a Code of Conduct to ensure safety and create a
climate where_evéry student can achieve. The individual attention devoted to students
enables them t0 maximize their potential and graduate with the knowledge, skills and
habits ofmin@1o earn a college degree. We believe that every adult at every GO school
is responsible for building a strong school culture. To ensure we can accomplish this
task at,Cooke, we will structure the school to include two schools within one that
maiftain one vision with upper and lower elementary leadership structures.

All teachers, tutors and administrators will be aligned in creating a strong school culture
by implementing consistent responses to student misbehavior and creating incentives
for positive behaviors. The teaching, training, and practice of conduct expected GO
schools are underpinned by the teaching and practice of Kohlberg's Six Stages of Moral
Development.
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Students must adhere to their own personal code of conduct. GO schoolﬂeport
studentsO development by setting clear expectations, explicitly siting expectations, and
holding students responsible for their choices. Students are expected to@w the 10
ONon-NegotiableO at all times: 1) Attend school daily. Arrive omim@d remain at
school for the entire day; 2) Respect all members of the community; e focused on
learning and take active notes throughout every class; 4) Arrive ﬁti{ne to each class
and be seated and silently working on ODo-NowO whéthe first bellfings; 5) Follow the
dress code; 6) Be prepared for every class by arriving \AVe necessary tools to
effectively participate; 7) Respect the building and all ¢ ity property; 8) Turn off
and put away all electronic devices before entering sc o% Always have a pass in the
hallways; 10) Complete all assignments with academi esty and integrity.

There are two ways in which GO schools s @students in meeting expectations.
First, students learn and practice expectati uring Orientation. Second, the Great
Oaks Check system will keep track of fou of information:

¥ Daily Attendance: Cumulativ@d of tardiness and excused/unexcused
absences throughout the

¥ Weekly Homework Comp : Homework completion is vital to student
success. Homeroomglasses that lead the school in homework completion rates
will earn rewards n&ognition.

¥ OAbove and B%O points (merits) are rewarded to students w  ho go
above and bgyond’in meeting core values . Students may redeem points for
school spirit'items and special reward events.

¥ ODemeritsO are earned when a student does not follow the Co  de of
Con@here are consequences when a student earns multiple demerits. The

erits a student earns, the heavier the consequence. !

M gs and demerits will be tracked on the Great Oaks Check. Checks will be
dis ted to students on a weekly basis. A parent/guardian must review the check with
the student. All parent(s)/guardian(s) must check and sign the Weekly GO Check.
Students keep up with their point and demerit totals each day by keeping a daily tally.
Points earned will be accounted for daily. Point and demerit totals will be posted every
day. Consequences for behavior are directly related to the number of demerits a student
has accumulated for the day and week . All detention responsibilities must be served by
the end of each week. Un-served detention time at the end of the week will result in a



Friday Detention to pay off the remaining consequence.

The Executive Director, teachers and tutors will engage in weekly individual parent
outreach by calling home to families to let them know how their child is doing in school.
We log and track the thousands of calls made home each year. At the current GO
schools, weOve seen that student success is contingent upon a commauity of support.
Such a community includes teachers, school leaders, tutors, students and - crucially -
families. We believe that studentsO families can be tappedo leverage greater effost from
students, ultimately leading to better outcomes.

Section 2: Track Record

1.Complete Attachment C. If data are presented for schools operated outside of
Pennsylvania, describe key contextual elements of the other schodl(s) fe.g., student
demographics, standardized test(s) administered, state/local accountability tool(s) that
are used to assess the school, governance structure, etc). In€ludé data that cover the
schoolOs performance in the year preceding the organizatienOs ink@ment. !

Please see Attachment C.

2.Highlight up to five specific areas of successandup to five specific areas for
growth in the academic and climate programg,at’the organ izationOs schools.
Provide a rationale for each of the exampl@s cited. !

The GO FoundationOs schoolsO greatést areas of success to datedlude:

¥ Student growth : The averfage student enters our schools in 6™ grade performing
at a 3" grade level. Bhe GO FoundationOs flagship school, Great @ks - Newark
consistently ranks, il the”99"™ percentile for student growth across the entire state
of New Jersey,€@e€ording to student growth percentiles based on state exams,
calculated by, the”State of New Jersey. WeOve seen significantyear over year
growth in ©Othet Great Oaks schools as well; data from the NWEA Map
Assessment shows students at Great Oaks - Bridgeport, which opened in 2014,
growing 1.2 grade levels in Math and 1.8 grade levels in Reading, in just one
year.

¥ dpvestment in communities: By design, GO schools contribute to the vitality of
the urban neighborhoods where they are located by attracting and creating
social, human and investment capital. In large part, our community investment
strategy revolves around facilities. In Newark, the GO Foundation is a founding
school partner in Teachers Village, a project that is transforming a neighborhood
that had been parking lots and shuttered storefronts by creating a development
that encompasses schools, commercial space and affordable housing for
educators, including the GO Tutor Corps. We are partnering with developers in



both Bridgeport and Wilmington to create similar developments in those
neighborhoods.

¥ Pipeline of talent: The GO Foundation recruits tutors from a national pool of
recent college graduates with two goals in mind: 1) to give one year of service
tutoring our students to prepare them for college success and 2) to bring talented
young educators to cities where they help to seed an education ecosystem as
they become classroom teachers, deans, administrators, leaders and adv@cates
for change after their year of service. The recruitment processdis, very
competitive; only one in ten applicants is selected. Approximately efie-third of
Tutor Corps alumni remain in education in the city where they tutored.

¥ Supporting students with special needs: The GO Foupdatien” has a strong
track record of serving students with special needs. Our nefwork serves a higher
percentage of students with Individualized Education Programs (IEPs) than our
schoolsO surrounding districts; at our New York City4schdol, morethan one-third
of students have IEPs. Despite the challenges,.that this brings, the GO
Foundation remains true to our mission to prepare ’its students to succeed in
college. In line with our educational philosephy,” this means preparing every
student for success b including those whe réquire a range of special education
supports and related services B through high academic and behaviaal
expectations, a strong focus on building Telationships and a highly individualized
academic program. With the commitment to relationship building and the low
adult-to-student ratio that the Tutor Corps model brings, we are uniquely suited to
meeting the needs of students with disabilities.

Our schoolsO greatest areas for grewth include:

¥ Leadership transition »at GO-NYC: GO-NYCOs founding school leader cameut
of a no-excuses charter high school network and implemented a very strict code
of conduct fer middle school students. The school board became increasingly
concerned abaut this B especially in the face of high levels of student attrition b
and the &chool leader ultimately resigned. This experience led to many
convérsations among board members and GOF leadership about the level of
disciplime needed to maintain strong school culture while still ensuring that we
don't lose the hardest to reach students. We've subsequently hired an extremely
gapable and experienced leader, and updated our code of conduct to achieve a
better balance. While we have great confidence in our new leader, the executive
transition has been challenging.

¥l State test scores at GO -BPT: Last year, 3% of students were proficient in Math
and 11% were proficient in English Language Arts, according to the SBAC.
These results, which were on par with our district feeder schools, were
sobering and reflect how far we have to go to get our students ready for college



success. We know from the NWEA Map Assessment, administered in late
September 2014, that our students were in the lowest 1% of NWEA Map test-
takers nationwide.!Given our baseline, it will be a steep climb to get students on
grade level by 8th grade, and college-ready by high school graduation. Admitting
students at the 6th grade level means that the most students enroll several years
below grade level. We recognize that it takes more than one school year of high-
guality instruction to get these students to grade level. With students growing 1.2
grade levels in Math and 1.8 grade levels in Reading last year, however, we are
on track to meet that goal.

Recruitment at GO-BPT: The GO Foundation is committed to“récruiting a
diverse student body that is representative of the communities ‘we serve.
Recruitment efforts overall have been successful, with waiting-ists at every
school, but we have not been as effective as weOd liké, atpreruiting English
Language Learners (ELLs) at GO-BPT. Our goal is for at least 25% of incoming
6" graders to be ELLs, and we are tracking slightly4ewer. To address this, we
are taking steps to forge deeper ties with the Spamish-Speaking communities in
the city.

Attrition at the high school level: The fitst'elass of GO-NWK students are now
in 11™ grade. This class, which startedewith¥99 students, has dwindled down to
40. Much of this attrition happened dufingjand after the first year of the school; as
shown in Attachment C, last year@s attrition rate across the netwrk was 10%.
However, low retention of oupounding class compelled us to examine why
students were leaving. GO-NWK,Is one of the top performing schools in the city,
so students are not leaving M search of more rigorous academics. Instead, we
concluded that students Wefe leaving for reasons that relate to culture and
discipline. We are werking hard across our network to build a school culture in
which students face j€onsequences for behavior, but are not excessively
suspended.

Section 3: Context'and Capacity

1.SummariZe the,organizationOs capacity to undertake whole-sch ool turnaround.
Identify hg@wthe organization intends on acquiring the hum an capital necessary
to successfully begin turnaround in August/September 2016 l

If awarded CookeOscharter, the GO Foundation will immediately hire several full-time
staff members to begin the turnaround work in the months leading up to the formal
beginning of the turnaround on July 1, 2016.

¥ Launch Director (January 2016): The Launch Director will oversee student

recruitment and turnaround compliance. Once the school year begins, the
Launch Director will become the schoolOs Director of Operations,and will be
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responsible for non-instructional aspects of the school. S/he will manage daily
school operations, including food, transportation, facilities, attendance and
visitors to the school. S/he will support the Executive Director in ensuring
schoolOs fiscal integrity and compliance with state and federategulations.

I Tutor Corps Director (January 2016): The Tutor Corps Director will support
tutor recruitment and assist with onboarding of 39 tutors. Once the school year
begins, the Tutor Corps Director will be responsible for supervision of all agpects
of the Tutor Corps. They will coaches and evaluate tutors, plan and delivet, tutor
training and professional development and supervise tutor recruifinent and
retention.

(2) Recruitment Associates (January 2016): Two RecruitmentAssociates will
be responsible for recruiting tutors and staff. Unlike most schools that recruit only
a handful of teachers each year, GO schools must also recruit tutors to fulfill our
program design of 1 tutor for every 5 student ratio. Recriitment Associates will
find top talent by posting jobs online, attending caseer’fairs, participating in on-
campus recruitment opportunities, and buildingyrelationships with colleges,
national nonprofits and education-focused cemmunity-based organizations. This
team will conduct hundreds of phone scrgens,, assist candidates and track their
progress and coordinate in-person intepvieWws:

School and Community Engagement Manager: The U.S. Department of
Education identifies backwards/mapping from the customer as a key strategy in
transforming chronically underpegforming schools. Research highlights that #=-=;4!
Sa#,=1#B=,;5! Al#,G!@=;£1#3%0!J,.B! Al B,.%&! ?7=B&! ?&#B'B&BBSB.0;B3#;B! #;<!

;00< KLB&OGM! ;00<! B,'"S5B#$B! B&O$OEN! ! I O&0! ;#B.$0! P,,@0! 5%&,,-! %Y/.;=B
=;<=%#B05! #! ;00<!B,! 0;5.$0! %.$3$0;B! %,//.;=BG! 5B$.%B.$05! #;<! :#$0; B80! #$0!
A,5BO$0<E!!QO0!=;BO;<MB,!0/:-,G!#;0R:0$=0;%0<!0<.%#B,$! B, 50850#! -=#=5,;!B,!
#$0;B5!#;<!&041045.50!:$,4$#/5!5.%&! #5!B&0! 909! #;<ISTUP!#3$0! /#= ;B#=;0<E!
0&0! 0<.%#B,$! ?=--1 &#>0! O0R:0$=0;%0! =;! 5:0%=#-! 0<.%#B=,;HB7BH&%&0%!
#$B;0$5&=5H#;<!1<=$0%B!0R:0$=0;%0!?,$@=;4!?7=B&!5B.<0; B5 #OSEA#

Executive Director (January 2016): The GO Foundation will bring in a seasoned
Executive” Director who will be responsible for the overall success of the school.
While we believe it is critical to bring in a talented leadership team as early as
possible, we also recognize that the candidates we are interested in will likely be
working in schools and will not be available to start with Great Oaks until early
summer. We aim to identify and hire an Executive Director by early spring, then
bring that person on board in early summer. Key qualifications for the Executive
Director include previous experience in a leadership position in a high performing
public school, a zeal to educate children, the ability to lead and inspire teachers,
experience working with a board, and the capacity to wisely steward the schoolOs
resources. Additionally, we aim to identify and hire a Principal for the elementary
school to support our upper and lower school structures.
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The leadership team at the GO Foundation is gathering resources to identify candidates
working in education and in Philadelphia that we believe have the experience and
capacity to become part of the schoolOs administration and teachng teams.

Additionally, the GO Foundation will offer interviews to current staff members at Cooke
that align to our standards. For teachers, this process involves completing a
demonstration lesson with members of the leadership team that is developed by
teachers and based on standards within the common core. During the demonstration
lesson, teachers will be observed using an instructional rubric to identify jaStructional
strengths and next steps. This process reflects the weekly observation Cygle that our
current teachers engage in and seeks to provide potential employees with an
understanding of how feedback is provided within our schools andstolexpose them to
our approach to teaching and learning.

Successful teaching candidates will have proven success ijimplementing high-quality
instruction that has led to the improvement of student achievement in an urban school.
They will possess exceptional relationship building skills and the ability to communicate
clearly to multiple stakeholders. The successful candidate will also have:

¥ A strong academic record with a Bachelor@s tegree from a competitive cbege or

university required; advanced degree insubject area preferred

¥ At least two years of experience impraving’student achievement at an urban
school
State teaching certification in content’area (preferred)
Extremely strong classroom magiagement abilities
A strong belief that all studénts can succeed
A do-whatever-it takes attittg€ including a willingness to work occasionally on the
weekend or in the evening
¥ An exceptional ahility to"respond well to feedback and implement it immediately

Both Mr. Reid andgMr.#Duffy have conducted these kinds of vetting and evaluation
processes in the turfiground efforts they have led in the past. The GO FoundationOs
leadership represénts a wealth of knowledge of charter school management, academic
leadership @nd¥inancial management. As described above, both Mr. Reid and Mr. Duffy
have experierCe restructuring pedagogy, identifying research based curriculum to
addressiacademic shortcomings, and recruiting talented staff to reinforce high academic
and” Bebavioral expectations, leading to a drastic decrease in disruptive behaviors,
suspensions, and a demonstrable increase in academic performance B n Mr. ReidOs
case as measured by PhiladelphiaOs 2013-14 School Progress Report; irMr. DuffyOs by
City on a HillOs performance on the Massachusetts Comprehensive AssessmehSystem
and the renewal of the schoolOs charter.

2.Provide a detailed plan for how the organization will pla n, build capacity, and
engage stakeholders (parents, students, community members , partner



organizations) during the 2015- 2016 school year if the orga  nization is matched
with a school by Winter 2015. !

The GO Foundation is committed to partnering with parents to ensure a transition that is
successful and reflects the vision parents have for their studentOsacademic experience.
We have begun identifying key community leaders that can connect us with parents of
the community for future conversations. Our efforts will include parent town halls, after
school workshops about our program, school tours to our school in Wilmington,
Delaware as well as meetings with our tutors who can best communicate why thiey, have
chosen to dedicate a year of service to students in need of support, challénge, and
care.

In addition to engaging parents, the GO Foundation is committeds t@ypartnering with
external stakeholders to ensure the successful turnaround of the school. Since we
began undertaking research and due diligence on whether the GO Foundation is well-
positioned to enter into the Philadelphia community, our teasyhas met with a number of
stakeholders in the community to better understand the landseape in Philadelphia. Our
team has met with Mark Gleason , Executive Director/for the Philadelphia School
Partnership (PSP) to gauge PSPOs interest in suppertihg’a turnaroundlisa Nutter , the
President of Philadelphia Academies on hergwotk and ways that she and her
organization might be able to support our studentsy Pam Hansen, the team leader for
non-profit lending and Margueritte Mugge ,fhead of education lending at M&T Bank to
discuss opportunities to finance the renevation of the current school facility; the Rev.
Bill Golderer , who leads the Broad-Street Ministry, Amy Ruck Kagan , Executive
Director of Philadelphia Charters for ‘EXcellence to gain insight into the charter school
landscape in Philadelphia; Searny Buffington , the past President of University of the
Arts, who is now the Vice Presidént of the Henry Luce Foundation; Jim Savoie ,
Associate Provost and Dean at the University of the Arts, on opportunities at UArts;
Alex Kaplan and Ken Tomlinson , of the NextFab business incubation and prototyping
center, on opportunitie§ #/6p students; Darryl Bundrige , Executive Director of City Year
Philadelphia, to disguss service in Delaware; Professor Anna Beresin who teaches at
Penn and UArts on opportunities that she might lead to connect studnets students to the
arts in Philadelphfa; State Representative Jordan Harris , Mason Lane, the Chief of
Staff to Stdte ‘Representative Brian Sims; Richard Vague , serial entrepreneur and
managing partner at Gabriel Investments and President of the Philadelphia Live Arts
and Fringe Festival, on the climate for non-profits in Philadelphia. Additionally, we have
conferred with Ellen Rose nberg, David Mercuris and Seth Shapiro from The
Goldenberg Group about the creative ways they have partnered with other Philadelphia
public schools, and discussed creating a similar relationship that might also include
offering their professional assistance in securing housing for our tutors.

These conversations represent the beginning of many conversations that would be
undertaken as a part of the GO FoundationOs process of bette understanding the
specific needs of Cooke. If chosen to lead the turnaround, Great Oaks would conduct



extensive outreach to Cooke staff, students and families, as part of developing a full
turnaround plan for the school.

3.Provide a plan that details the year over year gains and progress improvements
that will be made, with specific details on percentage g ains per year for children.
Describe how the organization will report outcomes and m etrics on a regular
basis. !

Our academic plan will target 100% of students proficient within five years b thgglength
of the initial charter. The most recent available SDP data is listed below andfwas used
to determine year benchmarks for the PSSA to determine our progress towards our five-
year goal.

I HSVEHS | #S &(1 "H5( &)1 "HS) &1 EAS B "B+, |
JO1 | THSU &+ THSY & (0 THS% | &0 THS% | & (0 THS% | &"()%| THS%] & ()+%
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I I n I I I n m I n I I I
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I I I 1 I I 1 I I I I I I
)2t w21 | 20| (#20 | e2ud) )¥20 | +20 | *2 01 | w2l | +2! | s##2l  $##2

At the GO Foundation, data is us€dito ‘drive every decision B from tutor grouping to full
class instruction. In addition to aRnalyzing the PSSA data, the GO Foundation will use an
array of high-quality assessment tools, both formative and summative, to determine,
monitor and report individualistudent, cohort and school progress over time. Examples
will include:

o! Quarterly Internal Benchmarks to assess quality teaching, target PD,
and’create plans for reteach

ol Diagnostic Benchmarking B including the F & P assessment, 4sight
Benchmark assessment and NWEA MAP assessment

o! Yearly State Testing (PSSA) !

A’cyele of assessments will enable the school teams to continually identify the needs of
our students early in the school year, and on an ongoing basis. This means that
students who are at-risk of academic failure will receive ongoing tutoring specifically
targeted to their ability level in groups of 1-4 students.

Teachers and tutors will receive extensive professional development related to using
data to inform the delivery of instruction, identifying student needs and differentiating
instruction accordingly to maximize student achievement. Our plan for an instructional



team is expansive and includes a team with two Directors of Curriculum and Instruction.
All teachers will receive pre-service, common planning time and weekly professional
development, including presentations by consultants, coaching by content specialists
and peer development of curriculum strategies. Intensive PD will ensure that teachers
are supported in their lesson planning and skilled at implementing differentiated
instruction.

The GO Foundation defines success as having prepared 100% of our students for
college graduation. Recognizing the intensive needs of Cooke, we have established
goals that will allow us to remediate the performance of all students over five§ears. We
have established leading indicators that will confirm we are on track for“success and
ensuring our students are truly college ready. Leading indicators for success’include:
Enroll at least 500 students in grades K through 8 annually

Recruit 39 recent college graduates to join the Tutor Corps annually

Recruit (or retain) 20 highly-effective classroom teachers annually

Operate with a balanced budget annually

Increase Reading and Math Proficiency to 100% oyekfive years as determined
by charter agreement (see chart)

100% of students reading at grade level by grade

95% student attendance rate each schoolyear

95% student retention each school year

Parent satisfaction of 95% annually

The lagging indicator of success that welwill track is college graduation; that is, what
percentage of graduates successfully Obtain a BachelorOs degree ad how long does it
take them to complete it.

4.Describe how the organization plans to engage the Cooke school community
after being matched to asschool and in advance of school opening. !

Our most recent sghool launch in Wilmington was tremendously successful, primarily
because we hired a’Launch Director who served as a liaison to the community as
parents prepaged to enroll their students in a new school. Launch Directors play a key
role in answering questions, organizing student logistics, and helping parents feel
supported,in an unfamiliar process. It is our goal to use our budding relationships in the
Cooke cammunity to engage parents so we are able to gather the concerns and voices
of gheameighborhood. Our vision is to learn about the Cooke school community while
sharifg ours as they relate to our various schools. Our efforts will include parent town
halls, after school workshops about our program, school tours to our school in
Wilmington, Delaware as well as meetings with our tutors who can best communicate
why they have chosen to dedicate a year of students to students in need of support,
challenge, and care. In addition to this, we plan to employ a parent and community
engagement member who can attend to the needs of parents and serve as a liaison in
the process of school conversion.



Section 4: Budget

Provide the budget for a school the organization currently operates within a
turnaround context and complete the budget template (Attachmen t D) for the
school the organization is proposing to operate.

A foundational element for the schoolOs success will be carefulmanagementqof its
resources. The GO Foundation's CFO is responsible for producing a comprehensive set
of monthly financial statements in order to monitor and track the financial health of the
school. In addition to a balance sheet, operating statement and variance amalysis, the
CFO will regularly distribute a high level dashboard in order to highlightyand monitor
important financial metrics to the finance committee and school boasd“as-a whole. The
school's finance committee, generally comprised of the school's Executive Director, GO
FoundationOs CFO, Board Chair, and Board Treasurer will meet mathly in advance of
the full board meeting to discuss finance-specific matters in-depth:

The GO Foundation's CFO will also be responsible for léading the annual budgetary
planning cycle along with the school's Executive Ditecter. Such planning will take into
account not only the annual cycle, but also a long-range plan that demonstrates to the
Board the overall sustainability of the school'ss preposed revenue projections and cost
structure. The GO Foundation is prepared ta enlist the assistance of OmniVest in order
to provide operational support for transa€tion processing, along with compliance with
Pennsylvania statutes and regulations,

Finally, the GO Foundation's CFO<Wwill prepare a complete set fiscal policies to be
reviewed and approved by the finarice committee and school board in order to ensure
that the controls in place atghe school promote integrity with regard to financial matters
and protect the interests,of the”school's various stakeholders.

Please see Attachment B'to view the proposed five-year budget.



GREAT OAKS
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Brief Narrative of explanation for not submitting an M/WBE Participation Plan
As an organization that has not previously done business in the state of Pennsylvania,
the Great Oaks Foundation has not entered into any contracts with Minority and
Woman-Owned Businesses (M/WBE's) in the Philadelphia Metropolitan Statisti*rea.

If awarded the "Cooke" charter, the Great Oaks Foundation is committed to ting the
range of participation outlined in the RFQ of 5%-10%.
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ATTACHMENT C

Track Record of Student Success

Provide the specific detailed information requested for each of the sections (a) through
(9) below.

4.! List the schools currently operated by your organization. Please provide school
name, grade configuration, location, number of years under your management,
and indicate whether the school is a turnaround. !

Name: Great Oaks Charter School - Newark

Grade Configuration: 6-11 (6-12 at scale)

Location: Newark, NJ

Number of Years Under Great Oaks Management. 5
Turnaround: No

Name: Great Oaks Charter School B New York City
Grade Configuration: 6-8 (6-12 at scale)

Location: New York City, NY

Number of Years Under Great Oaks Management: .3
Turnaround: No

Name: Great Oaks Charter School - Bridgep@rt

Grade Configuration: 6-7 (6-12 at scale)

Location: Bridgeport, CT

Number of Years Under Great Oaks Ma@pnagement: 2
Turnaround: No

Name: Great Oaks Charter School - Wilmington

Grade Configuration: 6,(6-12"at scale)

Location: Wilmington4DE

Number of Years Under Great Oaks Management: 1
Turnaround: No

Key contexttal'elements of he schools, all of which are operated outside Pennsylvania,
are outlineéd befow:

Great Qaks Charter School B Newark : At GO-NWK, 83% of students are Black and
17%are Latino. 80% are eligible for free and reduced-price lunch. 12% of the
population has an IEP. The standardized test used is the PARCC Assessment. The
school was authorized by, and is accountable to, the New Jersey Department of
Education. School Board of Trustees contracts with Great Oaks Foundation to form a
management agreement. The management agreement is renewed annually. The
schoolOs Executive Director reports directly to the Board of Trustees.



Great Oaks Charter School - New York City: At GO-NYC, 29% of students are Black,
40% are Latino, 29% are Asian and 2% are White. 85% are eligible for free and
reduced-price lunch. 35% of the population has an IEP. The standardized test used is
the PARCC Assessment. The school was authorized by, and is accountable to, the New
York State Department of Education B Board of Regents. School Boad of Trustees
contracts with Great Oaks Foundation to form a management agreement. The
management agreement is renewed annually. The schoolOs ExecutiveDirector reports
directly to the Board of Trustees.

Great Oaks Charter School - Bridgeport: At GO-BPT, 56% of students are-Black,
13% are Latino, 29% are Multi-racial and 2% are White. 85% are eligible forfree and
reduced-price lunch. 11% of the population has an IEP. The standardizegdtest used is
the SBAC Assessment. The school was authorized by, and is accouatable’to, the
Connecticut State Department of Education. School Board of Trustées jeontracts with
Great Oaks Foundation to form a management agreement. The management
agreement is renewed annually. The schoolOs Executive Diréetoprepts directly to the
Board of Trustees.

Great Oaks Charter School - Wilmington: At GO-\IL)76% of students are Black,
15% are Latino, 6% are Multi-racial and 3% are \\ithite, 85% are eligible for free and
reduced-price lunch. 18% of the population hassanJEP. The standardized test used is
the SBAC Assessment. The school was auth@rized by, and is accountable to, the
Delaware Department of Education. Scho@hBoard of Trustees contracts with Great
Oaks Foundation to form a managementagreement. The management agreement is
renewed annually. The schoolOs Exéelitive Director reports directly tahe Board of
Trustees. GO-WIL is in its first year of operation and therefore has not administered any
standardized assessments.

5.! Provide PSSA/Keystone test data or relevant state outcomes (percent proficient
and above for readifng and math) using the template below for all grades served
by each chagter sehool currently operated by your organization. !

Great Oaks Charter School - Newark

Year Test Data
Pefrcent Proficient or Above- Percent Proficient or Above- Math
Reading (by Grade) (by Grade)
20¥2-13." 6" Grade D49.4% 6" Grade D90.6%
7" Grade D55.6% 7" Grade D63.5%
8" Grade D64.6% 8" Grade D70.8%
2013-14 6" Grade P42% 6" Grade D86%
7" Grade D51% 7" Grade D77%
8" Grade D70% 8" Grade D77%
2014-15 6" Grade B TBD 6" Grade ® TBD
7" Grade B TBD 7" Grade B TBD



8" Grade ® TBD 8" Grade ® TBD

Great Oaks Charter School B New York City

Year Test Data
Percent Proficient or Above- Percent Proficient or Above- Math
Reading (by Grade) (by Grade)

2013-14 6" Grade B25% 6" Grade D55%

2014-15 6" Grade P14.1% 6" Grade D21.5%
7" Grade D37.4% 7" Grade D55.7%

Great Oaks Charter School b Bridgeport

Year Test Data
Percent Proficient or Above- Percent Proficient or Above- Math
Reading (by Grade) (by Grade)

2014-15 6" Grade B11% 6" Grades.3%

6.! List below the number of serious incidents atgeach of your charter schools for the
years indicated. For the purpose of this respohse a Oserious incidatO is defined
as one of the following: assault, drugs, moraboffenses, weapons, and theft. State
the number of expulsions, by year, at @ach’school.

Please see the below chart.

3.! List below the number of sdspensions, disaggregated by in-school and out-of-
school, at each of your charter schools for the years indicated. !

Please see the below chart.

4.! List below studentfetention rates at each of your charter schools for the years
indicated. Provide both year-to-year retention as well as within year retention.
Year-to-yedr retention considers the number of active students at a school on the
last day ‘of the academic year who return to the same school the following year
(de newinclude students in terminal grades in this calculation). Within year
retention considers the students who stay an entire academic year at the school. !

Please see the below chart.

5.! Attendance rates over a five-year period of time at each of your charter schools
for the years indicated. !

Please see the below chart.



6.! Graduation rates (if applicable) at each of your charter schools for the years
indicated. Graduation rates are defined as the percentage of entering 9th graders
in a school that graduate within six years of starting 9th grade. !

Please see the below chart.

2012-13 O * 72 86% 94% N/A
2013-14 O * 105 87% 94% N/
2014-15 O

* 90% 94% 0

2013-14
2014-15

48 52 84% 6% N/A
17 86% 96% N/A

o o
*

2014-15 O 25 1 93% 93% N/A

*T@' could not be produced given the brevity of the time period to assemble this proposal



THE SCHOOL DISTRICT OF PHILADELPHIA
EDUCATTON CENTER
OFFICE OF PROCUREMENT SERVICES

440 N. BROAD STREET, THIRD FILLOOR
PHILADELPHIA, PENNSYLVANIA 19130

TELEPHONE (215) 400-4380
FAX (215) 400-4381

November 25, 2015

ADDENDUM #4
QUALIFICATION NUMBER: RFQ-151 - Cooke
QUALIFICATION NAME: Renaissance Charter Schools Initiative - Cooke

QUALIFICATION OPENING DATE: November 30, 2015

You are receiving this announcement because you recently downloaded a copy of RFQ-151, “Renaissance Charter
Schools Initiative - Cooke” from the School District of Philadelphia’s Procurement website.

e The following page contains questions submitted by bidders in writing, as well as the District's responses.
ALL OTHER TERMS AND CONDITIONS REMAIN UNCHANGED.

Thank you,

//j/_z/mw

Marvin Lee
Director, Procurement Services

Please sign, date and return this Addendum with your response, as it now becomes a part of the Proposal.

AUTHORIZED SIGNATURE

FIRM NAME (PRINT)

DATE

RFQ-151 Addendum #4
Page 1 of 2
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THE SCHOOL DISTRICT OF PHILADELPHIA
REQUEST FOR QUALIFICATION - NUMBER 151
RENAISSANCE CHARTER SCHOOLS INITIATIVE - COOKE
VENDOR QUESTIONS & ANSWERS
NOVEMBER 25, 2015

QUESTION 1:
Most recent school performance data?
ANSWER:

The School District of Philadelphia has not released 2014-15 student outcomes yet.

QUESTION 2:

School enroliment configuration?

ANSWER:

As of October 1, 2015, Cooke had approximately 500 students, of which approximately 60 were students with
special needs.

QUESTION 3:
Blueprint?

ANSWER:

A floor plan is attached.

RFQ-151 Addendum #4
Page 2 of 2
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